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2.1.  INTRODUCTION 

As one of the most fundamental aspects of self, gender impacts everybody. All of us 

can point to a time in our lives when we were burdened by unfair limitations or expectations 

because of others’ beliefs about our gender. Regardless of a student’s age, gender impacts a 

child’s experience at school across the grades.  As a primary socializing agent, schools have 



19 

 

a tremendous opportunity and responsibility to be inclusive of all students, regardless of 

their Gender identity or expression. School is the place where our children should be 

exploring ideas and discovering new skills. It is inexcusable that any child might be 

prevented from pursuing their passions simply based on others’ perceptions of their gender. 

By sending a message that certain pursuits are off limits simply because of a person’s 

gender, we lose access to an incredible source of human potential. This unit discusses 

herewith the gender bias in school environment, dropouts and household responsibilities. 

This unit also explores the issues related to gender in school, importance of vocational 

training and income generation for women and also discuss the role of school, peers, 

teachers, curriculum and textbooks in reinforcing gender parity. 

 
 

 

2.2.  OBJECTIVES 

After going through this unit, you will be able to: 

 define and explain gender bias in school enrollments, dropouts and household 

responsibilities 

 discuss the  social attitude towards Girl’s education 

 understand and discuss the issues related to Gender in School 

 recognize the difference between the sexual abuse and sexual harassment 

 explain the current women development via adult and non-formal education 

 describe the importance of vocational training and income generation for women. 

 discuss the role of various stockholders in reinforcing gender equality. 

 

2.3.   GENDER BIAS  

Gender bias is a preference or prejudice toward one gender over the other. Bias can 

be conscious or unconscious, and may manifest in many ways, both subtle and obvious. It is 

the unequal treatment in employment opportunity such as promotion, pay, benefits and 

privileges and expectations due to attitudes based on the sex of an employee or group of 

employees. Gender bias can be subtle or overt, and can result in small or large 

consequences. Most countries have laws eliminating gender bias in work places. Gender 

bias can be a legitimate basis for a lawsuit under anti-discrimination statutes. Gender bias is 

behavior that shows favoritism toward one gender over another. Most often, gender bias is 

the act of favoring men and/or boys over women and/or girls. Gender bias occurs when 

people make assumptions regarding behaviors, abilities or preferences of others based upon 
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their gender. Because there are strong gender role stereotypes for masculinity and 

femininity, students who do not match them can encounter problems with teachers and with 

their peers.  

 

2.3.1.  Gender Bias in School Enrollments 

Discrimination based on gender is one of the primary impediments to education. 

And it affects boys and girls. In some regions, boys’ educational opportunities are limited 

by gender roles that force them to work rather than attend school. These financial 

responsibilities are often increased in boys’ adolescent years, making it difficult for them to 

complete secondary school in some regions. However, in many parts of the world, girls are 

most often the victims of gender discrimination as they pursue an education. Education is 

the only key to bring Gender equality. Increase in literacy rate should bring equality based 

on gender but in Indian society gender equality is not yet achieved upto the expected level. 

Because the roles of gender are taken from the society that plays a root cause for inequality 

though women are educated. 

While the past few decades have seen an improvement in the treatment of females in 

classroom methods and curricular materials, it would be premature to declare victory and 

dismiss issues of gender bias. Today, our girls and boys remain the victims of gender 

stereotypes in text and resource materials. They are also victims of unintended or sexist 

behaviors by educators. Often teachers reflect varied expectations for children, based on a 

student’s gender, class, race and ethnicity. Most teachers care deeply about the youngsters 

in their rooms. They are confident that they treat all their students the same. However, many 

teachers who analyze their own attitudes and behaviors discover the subtle and pervasive 

nature of gender inequity in the classroom. 

A common response from teachers when asked about gender inequity in classrooms 

is that they treat all their students the same. There are two problems with this statement. 

First, students are diverse and have different learning issues, thus treating all students in the 

same way means that some students will have a better learning experience than their peers. 

Second, teachers may be ignoring their unconscious gender biases towards their students, 

their schools and themselves. If ignored, these gender biases, which may have developed 

from cultural norms, may lead to bias in the classroom. 
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2.3.2.  Gender Bias in Dropouts 

There is a gap in enrolment in schools of girl students when compared to boys. The 

social barriers standing in the way of girls attending schools - poverty, compulsions of older 

girls in families having to look after the home and siblings, the conception or misconception 

that girls do not need education and/or that what is taught in schools is irrelevant to them, 

parents seeing limited (economic) benefits in educating daughters, lack of women teachers 

and separate schools for girls, supportive facilities (like adequate and clean toilets in 

schools) and transport facilities to travel to school and back, all these inhibit parents from 

getting their girls enrolled. Girls have to stay at home once they attain puberty and must be 

protected till they are married. And they become part of another family, leaving the parental 

home. Add to this, the commonly held belief that marriage is the be-all and end-all for girls, 

leading to early marriage and pregnancy. So naturally the son is sent to the school, not the 

daughter which we call it as gender bias in school enrollment. The school alone cannot be 

blamed for this pity condition of enrolment. 
 

The above reasons also result in high dropout rates at (upper) primary stage. So there 

is a gap in retention of girls in schools, even if they enroll at the primary stage. In many 

places in the rural areas where there are primary schools, there is no scope for studying 

further as there are no schools having  upper primary and secondary sections and girls are 

not sent to far away schools because of this. Fear of the girl child and vulnerability is often 

the only reason given. The other factor to be taken into account is that are there enough 

opportunities for girls to achieve their full potential in the way boys do in the education 

system. Often there are unrecognized, unintended and unknown biases in the minds of the 

teachers, administrators and peers in schools, which inhibit girls. For girls in rural areas and 

from deprived castes, communities and tribes and for handicapped girls, all the above 

problems are accentuated much more than in the case of boys because of dual or multiple 

disadvantages. It is well-known that two thirds or more of our women are illiterate and less 

than half of them are educated up to the primary level.  

 

2.3.3.  Gender bias in Household responsibilities 

The gender discrimination in schools is an extension of what we think in the family, 

in society and in the community in which we live. Unless there is camaraderie, dignity and 

partnership among the members of and within the family, it is difficult to expect the school 

to create it artificially in the school environment, and to pursue it without reference to what 
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is happening in society. There has to be a democratic environment in the home for the child 

to be democratic in his/her lifestyle. Any programme of gender discrimination elimination 

in educational institutions must take into confidence, the parents and guardians and 

undoubtedly the teachers (both men and women), for whom there must be continuous 

programmes orienting them to equality in thought and deed. Persons in the community and 

the media have to be involved, for the programme touches the lives of children outside of 

schools. It cannot succeed if pursued in the school alone.  

Male and female are two wings of the society. Development of the society is not 

possible without balance (equal growth, equal development, equal opportunity etc.) between 

them. Continuous neglect of one is the silent killer of another. Most of the parents do not 

give equal opportunity to their female child. Though, equal opportunity to all is one of the 

fundamental rights in India. However, till now females are not getting equal opportunity 

within the family. Therefore there is a reason behind intrahousehold gender discrimination. 

The reason is, purely, “selfishness” of the parents.  

 

2.3.4.  Social Attitudes towards Girl’s Education  

The social barriers and social attitudes standing in the way of girls attending schools 

- poverty, compulsions of older girls in families having to look after the home and siblings, 

the conception or misconception that girls do not need education and/or that what is taught 

in schools is irrelevant to them, parents seeing limited (economic) benefits in educating 

daughters, lack of women teachers and separate schools for girls, supportive facilities (like 

adequate and clean toilets in schools) and transport facilities to travel to school and back, all 

these inhibit parents from getting their girls enrolled. Girls have to stay at home once they 

attain puberty and must be protected till they are married. And they become part of another 

family, leaving the parental home. Add to this, the commonly held belief that marriage is 

the e-all and end-all for girls, leading to early marriage and pregnancy. So naturally the son 

is sent to the school, not the daughter. 

There are two extreme types of parental and social attitude / behavior- perfect 

altruistic and perfect capitalistic (or selfishness). If parents are perfectly altruistic about their 

child then both the types of child are equally welcome in the family. The share of the family 

cake will be identically equal for both male and female child. Investment for human capital 

accumulation will be same for both the types of child. If parents are altruistic then social 

norm has no influence on behavior of the parents towards their child. On the other hand, if 
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parents are perfectly capitalistic then they try to get what can give maximum returns. Then 

they always try to invest on that very project from where they can get maximum returns. In 

India social norm sets male child remain with the parents when female child goes to second 

home (husband home) after marriage. Therefore parents (when child matures) can get the 

returns from male child but not from the female child, due to social norm. Therefore as a 

rational capitalist, parents welcome only male child. As human capital is the potential of 

earning, parents invest only on the male child for human capital accumulation. They do not 

spend anything on their girl child rather they assign some duties so she herself covers 

spending on her food. Therefore if parents are perfectly capitalistic then ex-anti outcome is- 

parents welcome only male child in the family. However sex of the new born child is 

determined by the invisible hand. Therefore ex-post outcome is girl child labour and 

education to male. 

 

2.3.5.  Value accorded to Women’s Education 

Women of present is much liberated than the past. The statue of woman has 

undergone a great change today. They are making sincere efforts to rise in all spheres of 

life. Women have proved to be more responsible and work with great dedication. No 

country can achieve development without educating her women. The education of women is 

as important as that of men. It can even be said that educating women is of greater 

importance. If we educate a woman, we educate a family. An educated woman can perform 

her duties with great efficiency. She can run her family in a better manner and can help her 

children in their studies also. Moreover, if a woman is educated she is treated with respect. 

She has not to lead a life of dependence on men, since she can earn her own living (bread 

and butter). Education fills her with confidence and she is able to win her due place in 

society. 

 Today, government has become aware that female education is as important as that 

of men. A Sanskrit shaloka says that “a woman is under the guardianship of her father 

before marriage dependent on her husband after her marriage and on her son after the death 

of her husband." But this attitude of treating a woman as a ward or a dependent has been in 

existence for centuries. But now all these have changed. With the spread of education 

women have now begun to claim equality with men.  

Women education has given a number of opportunities. Today, more and more 

woman is taking up jobs. The time has come when they are working for their enlistment. 
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They are now making sincere efforts to rise themselves in all spheres of life. The Indian 

constitution has also granted full equality to women with men. A women of present is much 

liberated than a women of past. Many male bastions have been broken by women who are 

now pilots, scientists, engineers, astronauts and so on. Besides holding various vital posts in 

offices, women are even today known for their gentleness, pleasing manners and docility. 

The statue of woman has undergone a great change today. Earlier women were confined to 

the houses only, but now they do work shoulder to shoulder with men in every sphere of 

human activity.  

Today, women have proved to be more responsible and work with great dedication. 

They do more work than men though they have a physical weakness which is god given. 

Today, they are raising their voice for reservation of seats not only in colleges and offices, 

but also in the parliament.  
 

 

 

Check Your Progress - 1 

Note: 

a. Tick mark the right answer in case of questions (i) and write your answer in the 

space given below in the question (ii) & (iii) 

b. Compare your answers with those given at the end of the units. 

(i) Male and female are ……………. of the society 

A. Two Wings 

B. Two Fires 

C. Two Fate 

D. Two Fact 

(ii) What do you mean by Gender Bias?  

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

 (ii) What do you mean by Dropout?  

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

………………………………………………………………………………………………… 
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2.4. ISSUES RELATED TO GENDER IN SCHOOL  

The socialization of gender within our schools assures that girls are made aware that 

they are unequal to boys. Every time students are seated or lined up by gender, teachers are 

affirming that girls and boys should be treated differently. When an administrator ignores an 

act of sexual harassment, he or she is allowing the degradation of girls. When different 

behaviors are tolerated for boys than for girls because 'boys will be boys', schools are 

perpetuating the oppression of females. There is some evidence that girls are becoming 

more academically successful than boys, however examination of the classroom shows that 

girls and boys continue to be socialized in ways that work against gender equity. Teachers 

socialize girls towards a feminine ideal. Girls are praised for being neat, quiet, and calm, 

whereas boys are encouraged to think independently, be active and speak up. Girls are 

socialized in schools to recognize popularity as being important, and learn that educational 

performance and ability are not as important. In this way lot of issue creating a gender bias 

in schools. In this section focuses on some of the issues related to gender in school.  

 

2.4.1.  Sexual Abuse  

Abuse is defined as “to ill-use, to misuse, or to insult.” Adults use children to meet 

their own sexual needs and gratification this includes intercourse, oral sex, fondling. Also 

the showing of or taking part in pornographic pictures or videos. Sexual abuse or assault, as 

defined in the Sexual Assault Prevention and Response Program Manual, is intentional 

sexual contact, characterized by use of force, threats, intimidation, abuse of authority or 

when the victim does not or cannot consent. Sexual abuse or assault includes rape, forcible 

sodomy and other unwanted indecent contact (e.g., kissing against another person’s will) 

that is aggravated, abusive or wrongful (to include unwanted and inappropriate sexual 

contact), or attempts to commit these acts. 

 

Physical Indicators 

• Itching or pain in the genital area  

• Vaginal discharge  

• Infection  

• Anal bleeding  

• Pregnancy  

Behavioral Indicators 

• Eating disorders  

• Fear of someone  

• Changes in attitude  

• Self-harm or suicide attempts 

• Becomes aggressive 
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Child sexual abuse is a form of child abuse in which a child is abused for the sexual 

gratification of an adult or older adolescent. It includes direct sexual contact, the adult or 

otherwise older person engaging indecent exposure (of the genitals, female nipples, etc.) to 

a child with intent to gratify their own sexual desires or to intimidate or groom the child, 

asking or pressuring a child to engage in sexual activities, displaying pornography to a 

child, or using a child to produce child pornography. Effects of child sexual abuse 

include shame and self-blame, depression, anxiety, post-traumatic stress disorder, self-

esteem issues, sexual dysfunction, chronic pelvic pain, addiction, self-injury, suicidal 

ideation, borderline personality disorder, and propensity to re-victimization in 

adulthood. Child sexual abuse is a risk factor for attempting suicide. Much of the harm 

caused to victims becomes apparent years after the abuse happens. Sexual abuse by a family 

member is a form of incest, and results in more serious and long-term psychological trauma, 

especially in the case of parental incest. 
 

 

2.4.2.  Sexual Harassment  

Harassment is conduct, gestures or comments which are insulting, intimidating, 

humiliating, hurtful, malicious, degrading or otherwise offensive to an individual or group 

of individuals, and which create a hostile or intimidating environment for work or sports 

activities, or which negatively affect performance or work conditions. 

` Sexual harassment is a form of prohibited harassment. It is defined as unwelcome 

sexual advances, requests for sexual favors and other verbal or physical conduct of a sexual 

nature when: Submission to such conduct is made either implicitly or explicitly a term or 

condition of employment. Submission to or rejection of such conduct is used as a basis for 

employment decisions.  Such conduct has the purpose or effect of unreasonably interfering 

with an individual’s work performance or creating an intimidating, hostile or offensive 

working environment. This definition also encompasses unwelcome display or 

communication of sexually offensive materials. 

Examples of Sexual Harassment  

• Verbal comments  

• Obscene or sexually explicit media contact  

• Non-verbal actions  

• Physical touching 

• Unwanted requests to perform sexual acts or sexual favors 
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Sexual harassment may occur in a variety of circumstances in workplaces as varied 

as factories, school and academia. Often, but not always, the perpetrator is in a position 

of power or authority over the victim (due to differences in age, or social, political, 

educational or employment relationships) or expecting to receive such power or authority in 

form of promotion. Forms of harassment relationships include:   

 The perpetrator can be anyone, such as a client, a co-worker, a parent or legal 

guardian, relative, a teacher or professor, a student, a friend, or a stranger.  

 The victim does not have to be the person directly harassed but can be a witness of 

such behavior who finds the behavior offensive and is affected by it.  

 The place of harassment occurrence may vary from school, university, workplace 

and other.  

 There may or may not be other witnesses or attendances. 

 The perpetrator may be completely unaware that his or her behavior is offensive or 

constitutes sexual harassment or may be completely unaware that his or her actions 

could be unlawful.  

 The incident can take place in situations in which the harassed person may not be 

aware of or understand what is happening. 

 The incident may be one time occurrence but more often it has a type of 

repetitiveness. 

 Adverse effects on the target are common in the form of stress and social 

withdrawal, sleep and eating difficulties, overall health impairment, etc. 

 The victim and perpetrator can be any gender. 

 The perpetrator does not have to be of the opposite sex. 

 

2.4.3. Perception of safety at School, Home and Community 

Schools: Schools are at the frontline of child protection since they have the potential 

to both teach protective behaviors effectively and to a greater number of children than any 

other system, including parental instructions. This is because a large part of the truly 

"awake" time of a child's waking hours are spent at school. Besides educators have a special 

role in combating child sexual abuse, as they possess the knowledge, training and 

opportunity to observe and respond to children's behaviour and physical conditions over a 

period of time. Additionally, because of the close daily contact they are in a unique position 
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to identify these children who need help and protection. The following way schools should 

prevent the child abuse in their circumstances. 

 Ensure teachers, volunteers and anyone else with access to children is properly 

screened and trained 

 Implement and enforce a policy for reporting child sexual abuse and handling 

disclosures from children 

 Establish protocols and screening for school computer use. Provide training to 

students and teachers on acceptable use of computers 

 Assess your environmental structure and take every possible step to make it safer for 

children 

 Make certain campus security is in place so that all visitors are screened through 

the office and the unusual incidents/visitors are handled. 

 Provide programmes and roles for parents to make them a part of their children's 

safety and security at school and while going to and from school 

 Choose or develop child-safety programs for the school that are based on accepted 

educational theories, are appropriate for the child's age and levels of education and 

development, and are designed to offer concepts that will help children build self-

confidence in order to better handle and protect themselves in all types of situations. 

Use multiple program components that are repeated several years and use qualified 

presenters who include role-playing, behavioral rehearsal, feedback and active 

participation in presentations 

 Safety planning and design for women and girls is important because it creates 

public spaces where women and all users have equal opportunity to be healthy, 

secure and happy. This kind of planning is based on the fact that the physical design 

of urban spaces affects women’s use and enjoyment of the public realm. 

 Safety planning and design for 

 For girls around the world, exercising their right to education can be full of risk. 

They are at risk from violence on the journey to and from school and in the 

classroom itself. This violence may take the form of aggressive sexual behaviour, 

intimidation and physical assault by boys, sexual advances by male students and 

teachers, corporal punishment and verbal abuse. 

 



29 

 

Home: As a parent, you are the most important adult in your child's life and to 

whom your child looks up. We understand that you care for your children and while 

concerned about their safety, unfortunately cannot always ensure it. But you can equip them 

with information and skills to build self-protective behavior. The most important factor for 

your children's protection is a strong self-esteem. Let them know how important they are to 

you. Be available when they need to talk. Be honest and open with them when they ask 

difficult questions. And always believe what your child tells you, no matter how 

unbelievable or difficult to believe it is. Talking about child sexual abuse with your child 

may seem difficult, but the possible consequences of not talking with your child are even 

worse - that they may be sexually abused and not know where to turn for help. The 

following are some of the preventive safety in our children life. 

 Encourage kids to talk about their day: Children cannot be expected to 

understand when it is okay to say "no" to or run away from an adult. This would be 

too confusing. Instead, build trust by regularly talking to them about their day. Make 

them feel comfortable raising any topic. Then, if your kids report any unacceptable 

behavior by others to you, it is your responsibility to take action. 

 Become educated on sexual abuse: Get familiar with the facts. It is vital for you to 

educate yourself about sexual abuse. 

 Look for "Red Flags.": Sex offenders often "groom" parents and children to gain 

their trust.  They can be very slick and fool you into thinking they are trustworthy, 

but there is always a "red flag" that is just a little bit unusual. For instance, if an 

adult has many toys and video games in his house and several local kids go there 

every day, this is a possible red flag. If he doesn't seem to have any adult friends or 

activities, this is a bigger red flag. Check this person out. Have a conversation with 

him, if possible. If he is on the sex offender registry, report him to the authorities. 

 Know where your children are and who they are with at all times:  Know your 

children's friends and their parents.  Make sure they are reliable before you allow 

your child to spend time at their house. 

 Teach children that the danger may come from someone they trust: Tell your 

kids, "Bad touch is bad touch and no one gets to do it to our bodies. If anyone does 

bad touch, you go to a grown up for help. When you are not sure about whether 

something a grown up is doing is okay, ask another grown up to help you."  
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Community:  Community also influences lot the development of surrounding 

children’s growth. The following are some of roles of community to prevent the child 

abuse. 

 Know. Learning more about child rights and child sexual abuse can help you 

ensure the safety of children in your family, your neighborhood and your 

community 

 Talk. Talk to your colleagues, friends, relatives and family about the problem. 

Help break the silence around child sexual abuse. 

 Observe. Be alert to the behavioral and physical indicators of sexual abuse in 

children. Don't just hear children's voices Listen to them. 

 Help. If you suspect a child of being abused, assist the child. 

 Advocate. Ask your child's school to incorporate personal safety curriculum and 

to implement a school child protection policy. 

 Involve. Volunteer your time and resources to organizations working against child 

sexual abuse. 

 

2.4.4. Adult and Non-Formal Education for Women’s development 

Adult education is a practice in which adults engage in systematic and sustained 

self–educating activities in order to gain new forms of knowledge, skills, attitudes, or 

values. It can mean any form of learning adults engage in beyond traditional schooling, 

encompassing basic literacy to personal fulfillment as a lifelong learner. In particular, adult 

education reflects a specific philosophy about learning and teaching based on the 

assumption that adults can and want to learn, that they are able and willing to take 

responsibility for that learning, and that the learning itself should respond to their needs. 

Driven by what one needs or wants to learn, the available opportunities, and the manner in 

which one learns, adult learning is affected by demographics, globalization and technology. 

The learning happens in many ways and in many contexts just as all adults' lives differ. 

Adult learning can be in any of the three contexts, i.e. 

 Formal: Structured learning that typically takes place in an education or training 

institution, usually with a set curriculum and carries credentials; 

 Non-formal: Learning that is organized by educational institutions but non 

credential. Non-formal learning opportunities may be provided in the workplace and 

through the activities of civil society organizations and groups; 
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 Informal Education: Learning that goes on all the time, resulting from daily life 

activities related to work, family, community or leisure (e.g. community baking 

class). 

Non-formal Education is organized (even if it is only loosely organized), may or 

may not be guided by a formal curriculum. This type of education may be led by a qualified 

teacher or by a leader with more experience. Though it doesn’t result in a formal degree or 

diploma, non-formal education is highly enriching and builds an individual’s skills and 

capacities. Continuing education courses are an example for adults. Girl guides and boy 

scouts are an example for children. It is often considered more engaging, as the learner’s 

interest is a driving force behind their participation. Non-formal learning activities are 

frequently based on private initiatives by non-governmental organisations (NGOs). Non-

formal adult education comprises: 

 Independent non-formal educational activity: evening schools and voluntary activity 

in associations 

 University extension courses 

 Day folk high schools 

 Private independent boarding schools (folk high schools, home economics schools, 

arts and crafts schools, and continuation schools) 

In many developing and underdeveloped countries, education of women and girls 

poses a serious problem. At the primary level more drop-outs are girls because of 

superstition (a belief in supernatural influences) and the belief that girls need no education 

as boys, a discriminatory attitude. Both factors all go to add to the seriousness of the 

problem. In India it is believed that the place of a woman is at home and even if they work 

outside in fields, in factories or in offices, their work is lowly paid. Though the attitude is 

changing of late, it has not eradicated the problem of literacy, which is greater among girls 

and women when compared to boys and men. So this is another area which falls within the 

scope of Adult Education and Non-Formal Education (N.F.E.). Only Adult Education and 

Non-Formal Education system can meet these challenges. 

Government of India, through five year plans has made special efforts to improve 

literacy, adult education, women's education particularly in rural areas. The plan observed 

that adult education is an integral part of the revised Minimum Need Programmes which is 

(a) to reach the poor directly, (b) to implement it through co-ordination with other 

departments and (c) to make it as an essential facet of planning. Illiteracy, ignorance and 
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superstition are very high among women. Non-Formal Education removing these and widen 

their mental horizon and to develop social and productive skills, through better use of their 

leisure leading to self-employment or some gainful employment outside the home. Social 

desirability is seen in developing correct social values, attitudes and habits. Condemning 

exploitation of children and women and promoting literacy are also socially desirable 

virtues. Non-Formal Education contents for self-development promote socially desirable 

values, attitudes and practices. 

 

2.4.5. Importance of vocational training and income generation for women 

Education and training are essential components of any strategy to improve 

agricultural and non-farm productivity and rural incomes. Learning about improved 

production technologies and methods, new products and markets, business skills, as well as 

life skills (such as health management, decision-making, self confidence, or conflict 

management) can make a big difference for many of the rural poor, particularly the women 

folk. Women often have different training needs than men since they are more likely to 

work as contributing family workers, subsistence farmers, home-based micro-entrepreneurs, 

or low-paid seasonal labourers, in addition to handling their domestic work and care 

responsibilities.  

Even within agriculture, the gender division of labour for managing or undertaking 

specific tasks in crop, livestock or fish production and processing, generates different 

technical and managerial training needs for men and women. Self-employed women are not 

regarded as entrepreneurs in many rural communities and thus have difficulty accessing 

entrepreneurship development training and services. Environmental degradation and climate 

change pose threats to subsistence farming and call for new technologies, alternative crops 

or growing processes – which demand new skills. It is said that climate change affects 

women and men differently and their skills needs may thus also differ. Skills development 

is a key to improving household productivity, employability and income-earning 

opportunities for women and also for enhancing food security and promoting 

environmentally sustainable rural development and livelihoods. Vocational Education and 

Training (VET) is important as it enriches a person for life and it provides the competencies 

which are necessary in a democratic society. Rural women are more benefitted if they can 

make use of the available opportunities in vocational education and training. A few 

examples to mention are: 
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 The women will get more employment opportunities and improve their daily lives. 

 It promotes income generation and employment opportunities for disadvantaged 

women and men by providing them with skills and knowledge they can use in their 

communities. Its strategy involves planning with local partner institutions;  

 It also generated greater respect for women in the community. 

 It is an opportunities to adopt new technologies and production practices. 

Rural women's access to education and training can have a major impact on their 

potential to access and benefit from income-generating opportunities and improve their 

overall well-being. A variety of approaches, including non-formal education, technical and 

vocational training, agricultural extension services, workplace training, training in new 

technologies and literacy and numeracy training are needed to address the various 

challenges rural women face. In addition, information and communication technologies 

supported by the right policies and institutional frameworks, can provide rural women with 

alternative avenues to access information related to their rights, services and resources, and 

social protection.  
 

 

 

Check Your Progress - 2 

Note: 

a. Tick mark the right answer in case of questions (i) and write your answer in the 

space given below in the question (ii)  

b. Compare your answers with those given at the end of the units. 

(i) What is the expansion of NGO? 

A. Non-Genuine Organisations 

B. Non-Governmental Organisations 

C. Nil-Governmental Organisations 

D. Non-Governmental Option 

 (ii) What do you mean by Sexual Harassment?  

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

………………………………………………………………………………………………… 
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2.5.  GENDER EQUALITY 

Gender equality, also known as sex equality, gender egalitarianism, sexual equality, 

or equality of the genders, is the view that everyone should receive equal treatment and not 

be discriminated against based on their gender.  Gender equality is achieved when women 

and men enjoy the same rights and opportunities across all sectors of society, including 

economic participation and decision making, and when the different behaviours, aspirations 

and needs of women and men are equally valued and favoured. The following sections deals 

about the roles of various stakeholders in reinforcing gender equality in the school 

environment.  

 

2.5.1. Role of Schools in reinforcing gender equality 

The gender inequities pervading society are carried into the school environment. This 

is evidenced in school processes such as teaching, teacher–student interaction, school 

management, and the plan and design of the physical infrastructure. Teaching and learning 

materials, for example, may contain gender stereotypes. Teachers are not always aware of 

the gender specific needs of both girls and boys. School management systems may not 

sufficiently address gender constraints such as sexual harassment, and many schools do not 

have adequate or separate toilets for girls and boys. As a result, the schools do not provide a 

gender responsive environment for effective teaching and learning to take place. In order to 

arrive at such a school, a holistic approach involving various interventions is required. The 

holistic intervention package can include the following elements:  

 Undertaking gender sensitization of parents, community leaders and members, 

teachers, girls and boys in order to raise their awareness and understanding of the 

need to support girls’ education.  

 Training teachers in the skills for making teaching and learning processes responsive 

to the specific needs of girls and boys.  

 Empowering girls with skills for self-confidence, assertiveness, speaking out, 

decision making and negotiation in order for them to overcome gender-based 

constraints to their education.  

 Empowering boys with skills to de-link from gender oppressive attitudes and 

practices such as macho-ism, bullying and sexual affronts and to develop the self-

confidence needed to accept gender equality positively.  
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 Training the school community to manage sexual maturation issues of both girls and 

boys with particular emphasis on menstruation management.  

 Training teachers and students in guidance and counselling skills. 

 Establishing guidance and counselling desks in order to provide services for the 

social and psychological development of girls and boys.  

The following are some of ideas to promoting gender equity in schools.  

 Establish an award to recognize children who promote equity 

 Do a play about gender equity in school 

 Write an equity column or article in the paper 

 Organize a walk, race, or athletic event for equity 

 Honor people who foster gender equity in their work and life spirit 

 Develop posters that promote equity 

 Create a videotape on gender equity 

 Reformulate or construct an equitable workplace 

 Monitor a school or district for equity 

 Award a gender equity scholarship 

 Present an equity workshop at a conference 

 Observe classrooms to detect bias in interactions 

 Manage an equity booth at a toy, computer, or grocery store 

2.5.2. Role of Peers in reinforcing gender equality 

Like teachers, peers contribute to the socialization of gender difference via multiple 

Pathways. Upon entering school, children encounter large numbers of peers, many of whom 

model traditional gender behaviour, producing and reinforcing the content of gender 

stereotypes.  In addition, schools are characterized by gender segregation. When many peers 

are available, children tend to select same-sex playmates. Children’s gender segregation, in 

turn, affects their play experiences, leading them to spend more time in stereotypic 

play. Furthermore, gender segregation predicts children’s future conformity to gender 

stereotypes. Peers also contribute to gender differentiation by teaching their classmates 

stereotypes (e.g. “Short hair is for boys not girls”) and punishing them for failing to 

conform to stereotypes via verbal harassment and physical aggression. Importantly, 

intervention programs can teach young children to recognize and challenge their peers’ 

sexist remarks (e.g., “You can’t say girls can’t play!”). Peer group influence begins in 
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preschool and continues as children progress through school and expand their social world. 

This influence reinforces activities involved in play, academic success, popularity, body 

image, and dress and continues throughout the life cycle. 

 

2.5.3. Role of Teachers in reinforcing gender equality 

Teachers play a crucial role in every classroom. They are the actors who shape the 

success or failure of their students. Their interpretation of the curriculum, interaction with 

learners, and way they assign duties and homework, are important factors in a child’s 

schooling.  The following are some of the role of teachers to reinforcing gender equality  

 Teachers and teacher educators should examine their syllabuses with the view of 

incorporating a gender dimension by: including the introductory themes on gender; 

and by exploring gender issues within some of the topics of existing syllabus. 

 Teacher educators themselves be gender sensitive through gender awareness and 

sensitization programmes.  

 Teacher educators and teachers should employ engendered patterns of classroom 

organisation and interaction, and  

 Teacher educators and teachers should engendered teaching approaches be 

employed. 

 Capacity building centres should be established in all educational regions intended 

to train teachers and teacher educators in gender-laden education. 

 Teachers and teacher educators should : a) conducting workshops, b) introducing 

engendered classroom organisation and interaction; c) introductory lessons on 

gender; d) focus on gender issues within the existing syllabus topics; e) introducing 

gender issues career guidance; f) analysing gender issues in instructional materials 

and g) conducting research projects on gender issues. 

 

2.5.4. Role of curriculum and textbooks in reinforcing gender equality 

In schools and colleges, the curriculum is usually full, which means it is not easy to 

integrate a gender equity perspective in the design, content and teaching approaches of the 

many subjects that teachers may have to cope with. Moreover, curricula are often developed 

by experts and owned’ by the state, so it is difficult to lobby for change where this might be 

seen to challenge governmental control. But, where diversity is recognized and participatory 

processes are employed, women and girls from different backgrounds can participate in 
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discussions about curricula decisions and how they are represented — considering that they 

are diverse groups. When considering how teaching and the curriculum can be made 

gender- equitable, the following areas need attention. 

 Curriculum Content: There is need to consider what girls from poor, and 

marginalized environments, are offered by their schooling, and to provide, for 

example, literacy learning in a way that enhances their confidence, so that they can 

begin to transform theft lives. 

 Learning Methods: Often, images in textbooks are simply ‘check-listed for their 

portrayal of gender images. Children do not necessarily have simplistic, 

preconditioned responses to images in textbooks, and need a more sophisticated 

understanding of and response to how children learn about gender textbooks.  

 Language of Instruction and Literacy: Children who are geographically or 

culturally marginalized from mainstream education may find themselves being 

taught in a language that they do not use. Girls and women often have less access to, 

and use of national “prestige” language than men.  

 Methods of Evaluation and Assessment: Examinations tend to dominate 

assessment, but other methods should be used, such as continuous assessment. In 

addition, “girls could have more equal opportunities in school if teachers talk to 

them more and encourage them, for instance by giving them more prizes for 

participating in different classroom activities”. For teaching and the curricula to be 

gender equitable in schools, it is important to properly educate teachers on gender 

quality teaching through the courses and practical materials that are provided. 

The curriculum, and ways of teaching and learning, can reproduce ideas and 

practices marked by gender inequality. Gender inequalities and wider social, political and 

economic inequalities, can influence the access that girls and boys have to different parts of 

the curriculum. Teachers’ awareness of, and approaches to gender issues in teaching and 

learning, are crucial if gender-equitable education is to be achieved. Curriculum content, the 

relationship between teachers and students, and teacher-education, require special attention 

and policy development if gender-equitable education is to be achieved. Government and 

other relevant stakeholders:  

 Ensure that curriculum development involves consultation at all levels of society 

about gender equality, and what decisions mean for women and girls, especially 
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those who may be marginalized because of language, social practice or 

environmental degradation. 

 Develop and implement government-agreed standards for quality and equality in 

education. 

 Ensure that there are strong legal measures to outlaw sexual violence and 

harassment in schools, with clear procedures for dealing with abuse, winch are 

widely communicated. 

 Ensure that training in gender equality is included in the teacher- education 

programme, both in preservice training and in-service school-.based, college-based 

training or university-based training.  

 Develop capacity and role of the inspectorate and gender units to support gender 

equality in the classroom at all levels of educational institutions  

 Assess the planning and budgeting processes, and ensure that officials at all levels of 

education have the capacity to implement them. Put in place any necessary training 

required to achieve this. 
 

 

 

Check Your Progress - 3 

Note: 

c) Write your answer in the space given below 

d) Compare your answer with those given at the end of the unit. 

(iv) What do you mean by Gender Equality? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

(v) List out the any five ways to promoting gender equality in schools. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 
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2.6. LET US SUM UP 

While the past few decades have seen an improvement in the treatment of females in 

classroom methods and curricular materials, it would be premature to declare victory and 

dismiss issues of gender bias. Today, our girls and boys remain the victims of gender 

stereotypes in text and resource materials. They are also victims of unintended or sexist 

behaviors by educators. Often teachers reflect varied expectations for children, based on a 

student’s gender, class, race and ethnicity. Most teachers care deeply about the youngsters 

in their rooms. They are confident that they treat all their students the same. However, many 

teachers who analyze their own attitudes and behaviors discover the subtle and pervasive 

nature of gender inequity in the classroom. As a writer of this unity, I hope this unit very 

much beneficial for the prospective teachers to understand the gender bias in the classroom 

setting.  

 

2.7. UNIT-END ACTIVITIES 

1. Define: Gender bias and discuss its impact on school enrollments, dropouts and 

household responsibilities. 

2. Write short notes on issues related to gender in school 

3. Describe the importance of vocational training and income generation for 

women 

4. Describe the role of schools, peers, teachers and curriculum in challenging 

gender inequalities  

5. Write an essay on empowerment of women’s through adult education and non-

formal education.  

 

2.8. ANSWERS AS CHECK YOUR PROGRESS 

 

1.  (i)  A 

(ii)  Gender Bias:  

Gender bias is a preference or prejudice toward one gender over the other. 

Gender bias can be subtle or overt, and can result in small or large 

consequences. Gender bias can be a legitimate basis for a lawsuit under anti-

discrimination statutes. Gender bias is behavior that shows favoritism toward 

one gender over another. Gender bias occurs when people make assumptions 
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regarding behaviors, abilities or preferences of others based upon their 

gender.  

(iii)  School Dropout:  

Dropping out means leaving a school, college, university or group for 

practical reasons, necessities, or disillusionment with the system from which 

the individual in question leaves. 

 

2.  (i)  B 

(ii)  Sexual Harassment:   

Sexual harassment is a form of prohibited harassment. It is defined as 

unwelcome sexual advances, requests for sexual favors and other verbal or 

physical conduct of a sexual nature when:  Submission to such conduct is 

made either implicitly or explicitly a term or condition of employment. 

Submission to or rejection of such conduct is used as a basis for employment 

decisions.   

 

3.  (i)  Gender Equality:   

Gender equality is achieved when women and men enjoy the same rights and 

opportunities across all sectors of society, including economic participation 

and decision making, and when the different behaviours, aspirations and 

needs of women and men are equally valued and favoured. The following 

sections deals about the roles of various stakeholders in reinforcing gender 

equality in the school environment.  

(ii)  Ways to promoting gender equality in schools:   

 Establish an award to recognize children who promote equity 

 Do a play about gender equity in school 

 Write an equity column or article in the paper 

 Organize a walk, race, or athletic event for equity 

 Honor people who foster gender equity in their work and life spirit 

 Develop posters that promote equity 
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